[image: image1.wmf]Instructor’s Manual

for

Maag’s

Behavior Management

From Theoretical Implications to

Practical Applications

Second Edition

John W. Maag

University of Nebraska, Lincoln

Australia • Canada • Mexico • Singapore • Spain • United Kingdom • United States


TABLE OF CONTENTS

Introduction
1

Section One: Sample Syllabi

Sample Undergraduate Syllabus 
2

Sample Graduate Syllabus 
7

Section Two: Chapter Outlines and Test Items
Chapter One 
12

Chapter Two 
16

Chapter Three 
20

Chapter Four 
28

Chapter Five 
36

Chapter Six 
45

Chapter Seven 
52

Chapter Eight 
58

Chapter Nine 
70

Chapter Ten 
83

Chapter Eleven 
90

Chapter Twelve 
98

Chapter Thirteen 
108

Chapter Fourteen 
117

Section Three: Sample Projects

Undergraduate: Behavior Management 
123

Graduate: Functional Assessment 
135

Introduction

The information in this instructor’s manual has been designed as a guide to present the

content for the second edition of Behavior Management: From Theoretical Implications to 

Practical Applications by John W. Maag. The manual has been arranged into the following 

three sections:

· Section One: One sample syllabus each for an undergraduate and graduate course – these are sample suggestions for delivering the instructional content in 


the textbook

· Section Two: Fourteen chapter outlines with accompanying test items

· Section Three: Two project descriptions – a behavior management project for use with undergraduate students and a functional assessment project for use with graduate students

Additionally, a power point presentation to accompany the textbook is available for download at the publisher’s website: http://www.wadsworth.com/education_d/.

SAMPLE UNDERGRADUATE SYLLABUS

University of Nebraska-Lincoln

Department of Special Education

and Communication Disorders

Learning is not doing; it is changing what we do.










B.F. Skinner
Course:
SpEd 303 -- Behavior Management

Instructor:
John W. Maag, Ph.D.

Office Hours:
Monday through Friday 9:30 - 10:15 or by appointment

Phone:
472-5477

E-Mail:
jmaag1@unl.edu

Meeting Time:
Monday 12:30 - 2:00; Tuesday 10:15 - 11:45; Every 3rd Wednesday 
12:30 - 2:00

Location:
127 Barkley Memorial Center

Required Textbook
Maag, J. W. (2004). Behavior management: From theoretical implications to practical applications (2nd ed.). Belmont, CA: Wadsworth.

Course Description
This course focuses on various aspects of human behavior and is designed to prepare both future general and special education teachers with knowledge and skills to effectively manage and promote prosocial skills of students who present challenging behaviors—both those with and without disabilities. The course is structured around several theoretical underpinnings: (1) behavior is purposeful and fulfills a function; (2) behavior and environment affect each other reciprocally, (3) behavior can be predicted and managed based on principles of applied behavior analysis; and (4) self-management can be promoted through an understanding of various theories of human behavior including social learning, cognitive, and ecological theories.

The course provides students with knowledge of various theoretical models accounting for human behavior and utilizing this information to managing students’ behavior through proactive, preventative, and positive approaches. Students will learn how to analyze and manipulate environmental factors to encourage the performance of appropriate behavior. They will also learn how to conduct functional assessment—the process of determining the desired outcome an inappropriate behavior serves and replacing it with an appropriate behavior that serves the same purpose.  Students will become proficient in applying positive reinforcement techniques to promote appropriate behavior of individuals and groups of students. Positive techniques that do not rely on punishment are then presented as a way to reduce inappropriate behaviors. Students then will learn about certain punishment techniques and their disadvantages. Finally, students will learn techniques for teaching children self-management skills.

Relationship to the Knowledge Base

The major areas of emphasis in this professional and integrated studies course related to the Scholar-Practitioner Model include the following:

1.
Content:  This course addresses various skills both general education and special education teachers need to managing the behavior of individual and groups of students, grades K-12, in school settings. Content emphasizes a proactive, functional, and positive approach.

2.
Teaching Processes: Instructional teaching strategies that help students understand the nature of behavior management and the interaction between child and adult variables will be presented, critiqued, and practiced.

3.
Learners:  This class will focus on helping students develop skills for managing children’s challenging behavior. Learning takes place through extensive group and individual writing projects and oral presentations as well as traditional approaches in order to understand the process of behavior management and the challenges facing educators in this domain.

4.
Assessment, Evaluations, and Decision-Making: A transactional model for decision-making will be presented in the context of students displaying challenging behaviors in inclusive settings.

5.
Profession:  The focus of this course is on functional, proactive, and positive behavior management practices that promote the academic and social behavior of students with and without disabilities in inclusive settings.  It emphasizes the roles and responsibilities of professionals to work collaboratively to serve all students to the best of their ability in inclusive settings.

Course Competencies
1.
Knowledge of basic tenants for effectively managing children’s behavior.

2.
Knowledge of impediments to managing children's behavior.

3.
Knowledge of different theoretical models for understanding human behavior.

4.
Knowledge of basic principles of behavior modification.

5.
Knowledge of methods for conducting a functional assessment of challenging behavior.

6.
Knowledge of methods for counting and graphing behavior.

7.
Knowledge of techniques for increasing appropriate behavior.

8.
Knowledge of non-aversive techniques for reducing inappropriate behavior.

9.
Knowledge of techniques for teaching children self-management.

Assignments/Evaluation
1.
Reaction Papers. Students will write two topical reaction papers during the course of the semester. The instructor will provide one topic and students will generate the second topic based on practica experience in school classrooms. Each assignment should be two double-spaced typed pages. Students will meet in small groups to discuss their papers before discussing them with the entire class. The instructor will provide written feedback on the assignments concerning both mechanics and content. Each reaction paper is worth 20 points.

2.
Quizzes. Eight (8) multiple-choice quizzes will be given covering course material. Each quiz will consist of 10 multiple-choice items. The instructor will notify students of the dates quizzes will be given. Quizzes will cover the following material. The instructor will review for student specific material to study from each chapter prior to the quizzes.

	Quiz


	Material Covered

	Quiz 1
	Preface,  Chapter 1 (Introduction to Behavior Management) & Chapter 2 (Impediments to Managing Behavior

	Quiz 2
	Chapter 3 (Theories of Human Behavior)

	Quiz 3
	Chapter 4 (Basic Principles of Behavior)

	Quiz 4
	Chapter 5 (Counting and Recording Behavior) & Chapter 6 (Graphing Behavior)

	Quiz 5
	Chapter 7 (Functional Assessment of Behavior Problems)

	Quiz 6
	Chapter 9 (Techniques for Increasing Behavior)

	Quiz 7
	Chapter 10 (Differential Reinforcement for Decreasing Behavior)

	Quiz 8


	Chapter 12 (Teaching Self-Management)


3.
Behavior Management Project. Students will develop and implement a behavior management project. This assignment involves targeting an appropriate behavior to increase, counting and graphing its occurrences and then implementing one of the intervention procedures described in the course. A more detailed description of the steps involved in this project is provided separately. Student will receive both written and oral feedback on their projects by the instructor. In addition, students will prepare a poster presentation of their projects to class members. Class members are responsible for asking questions related to students’ projects. This assignment is worth 60 points.

4.
Oral Expression.  All students are expected to participate fully in class discussions.  Once a week students will receive written feedback from the instructor regarding the frequency and content of their oral participation as well as recommendations for additional participation. Oral expression is worth 10 points.

5.
Written Reactions. Students will write four one-page reactions to various aspects of behavior management practices they observe in schools during their practicum associated with this course. This assignment is worth 20 points.

6.
Course Questions. Students will prepare five questions over an assigned course topic and lead a class discussion based on these questions. This assignment is worth 10 points.

7.
Final Exam.  A final exam will be given covering all textbook material. This exam is cumulative and will consist of 70 multiple-choice items.

Assigned Point Value
Reaction Papers (2)


=
20 points

Quizzes (8)



=
80 points

Behavior Management Project

=
60 points

Oral Expression



=
10 points

Written Reactions



= 
20 points

Course Questions



=
10 points

Final Exam



=
70 points





________________________

Total Possible Points


=
270 points

Grading Criteria
243 - 270 = A

216 - 242 = B

189 - 215 = C

162 - 188 = D

Note. Students may receive a "plus" (+) to their final grade if their total points are in the upper 1/8 of each grade range.

Course Schedule 

Date

 Week

Topics

Jan.
  13

  1

Introduction to Behavior Management (Preface, 






Chapters 1 & 2)

Jan.
  20

  2

Theories of Human Behavior: Biophysical and Psychodynamic 




Theories (Chapter 3)

Jan.
  27

  3

Theories of Human Behavior: Behavioral and Ecological





Theories (Chapter 3)

Feb.
    3

  4

Basic Principles of Behavior (Chapter 4)

Feb.
  10

  5

Counting and Recording Behavior (Chapter 5)

Feb.
  17

  6

Graphing Behavior (Chapter 6)

Feb.
  24

  7

Functional Assessment: Overview and Stages (Chapter 7)

Mar.     3
               8

Functional Assessment: Writing Behavior Support Plans 






(Chapter 7)

Mar.
  10

  9

Techniques for Increasing Behavior: Guidelines for Giving





Positive Reinforcement & and Token Economies (Chapter 9)

Mar.
  17

10

Techniques for Increasing Behavior: Behavioral Contracting 






(Chapter 9)

Mar.
  24

11

Spring Break

Mar.
  31

12

Techniques for Increasing Behavior: Group-Oriented





Contingencies and Novel Applications of Positive 






Reinforcement (Chapter 9)

Apr.
    7

13

Non-Aversive Techniques for Decreasing Behavior: Differential 




Reinforcement (Chapter 10)

Apr.
14


14

Teaching Self-Management: Theoretical Models and Self-

Monitoring (Chapter 12)

Apr.
  21

15

Teaching Self-Management: Self-Evaluation and Self-




Reinforcement (Chapter 12)

Apr.
  28

16

Student Poster Presentations

May
    5

17

Final Exam

SAMPLE GRADUATE SYLLABUS

University of Nebraska-Lincoln

Department of Special Education

and Communication Disorders

Learning is not doing; it is changing what we do.










B.F. Skinner
Course:
SpEd 804 – Managing Students’ Challenging Behaviors

Instructor:
John W. Maag, Ph.D.

Office Hours:
Monday through Friday 9:30 - 10:15 or by appointment

Phone:
472-5477

E-Mail:
jmaag1@unl.edu

Meeting Time:
Tuesdays, 7:00 p.m. to 9:50 p.m.

Location:
131 Barkley Memorial Center

Required Textbook
Maag, J. W. (2004). Behavior management: From theoretical implications to practical applications (2nd ed.). Belmont, CA: Wadsworth.

Assigned Readings

A packet of supplemental readings consisting of five (5) journal articles are required. The journal articles will be handed out in class. Students will write a one-page abstract for each journal article.  Journal articles will be discussed in class.  Assigned readings appear on the following page:

Maag, J. W. (2001). Rewarded by punishment: Reflections on the disuse of positive reinforcement in schools. Exceptional Children, 67, 173-186.

Iwata, B. A., Wallace, M. D., Kahng, S. W., Lindberg, J. S., Roscoe, E. M., Conners, J., Hanley, G. P., Thompson, R. H., & Worsdell, A. S. (2000). Skill acquisition in the implementation of functional analysis methodology. Journal of Applied Behavior Analysis, 33, 181-194.

Reid, R. (1996). Research in self-monitoring with students with learning disabilities: The present, the prospects, the pitfalls. Journal of Learning Disabilities, 29, 317-331.

Bandura, A. (1978). The self system in reciprocal determinism. American Psychologist, 33, 344-358.

Stokes, T. F., & Baer, D. M. (1971). An implicit technology of generalization. Journal of Applied Behavior Analysis, 10, 349-367.

Course Description
This course focuses on providing students with foundational and advanced information for managing students’ challenging behaviors. The course is structured around several theoretical underpinnings: (1) behavior is purposeful and fulfills a function; (2) behavior and environment affect each other reciprocally, (3) behavior can be predicted and managed based on principles of applied behavior analysis; and (4) programming generalization requires attention to environmental and self-mediated factors.

This course is specifically designed to provide students with detailed and advanced information in four areas. First, students will learn how to conduct functional assessment and translate the results into behavioral support plans. A comprehensive assignment will help students acquire practice in these areas. Second, students will learn that behavior problems can be minimized by ensuring an appropriate curriculum is used, implementing direct instruction to teach the curriculum, and arranging the classroom environment to promote positive student behaviors. Third, students will develop skills teaching students’ self-management using both operant and cognitive approaches. Fourth, students will learn how to program for generalization of behavior change.

Course Prerequisites

There are several prerequisite skills students should possess. Students who lack knowledge in any of the following areas should drop the course and add SpEd 303. Specifically, students should have prior knowledge of theories of human behavior, principles of behavior, techniques for counting, recording, and graphing behavior, and elementary behavior change interventions based on positive reinforcement.  

Relationship to the Knowledge Base

The major areas of emphasis in this professional and integrated studies course related to the Scholar-Practitioner Model include the following:

1.
Content: This course addresses various skills both general education and special education teachers need to managing the behavior of individual and groups of students, grades K-12, in school settings. Content emphasizes a proactive, functional, and positive approach.

2.
Teaching Processes: Instructional teaching strategies that help students understand the nature of behavior management and the interaction between child and adult variables will be presented, critiqued, and practiced.

3.
Learners: This class will focus on helping students develop skills for managing children’s challenging behavior. Learning takes place through extensive group and individual writing projects and oral presentations as well as traditional approaches in order to understand the process of behavior management and the challenges facing educators in this domain.

4. Assessment, Evaluations, and Decision-Making: A transactional model for decision-making will be presented in the context of students displaying challenging behaviors in inclusive settings.

5.
Profession: The focus of this course is on advanced techniques for managing students’ challenging behaviors. It emphasizes the roles and responsibilities of professionals to work collaboratively to serve all students to the best of their ability in inclusive settings.

Course Competencies
1. Knowledge of principles of applied behavior analysis.

2. Knowledge of methods for conducting a functional assessment of challenging behavior and developing behavioral support plans.

3. Knowledge of advanced methods for counting, recording, calculating interobserver reliability, and graphing behavior.

4. Knowledge of curricula modifications, implementing direct instruction, and rearranging classroom environments to promote students’ appropriate behaviors.

5. Knowledge of differential reinforcement to decrease inappropriate behaviors.

6. Knowledge of techniques for teaching students self-management.

7. Knowledge of cognitive-behavior modification assessment and intervention techniques.

8. Knowledge of tactics for promoting generalization of behavior change.

Assignments/Evaluation
1.
Mid-term Exam.  A mid-term examination consisting of 50 multiple choice questions will be administered approximately half way through the semester.  Exam questions will come from assigned textbook chapters.

2.
Final Exam. A final examination consisting of 50 multiple choice questions will be administered approximately half way through the semester.  Exam questions will come from assigned textbook chapters.

3.
Functional Assessment Project.  Students will implement a comprehensive functional assessment for a student with challenging behaviors.  Based on the results, students will write a behavioral support plan.  Students will receive a detailed handout describing this assignment.  Students will present their functional assessment projects in class.  This assignment is worth 60 points.

4.
Abstracts.  Students will write a one-page doubles spaced abstract on each of the assigned articles.  Articles will be discussed in class.

Assigned Point Value
Mid-term Exam



=
50 points

Final Exam



=
50 points

Functional Assessment Project

=
60 points

Abstracts




=
50 points





________________________

Total Possible Points


=
210 points

Grading Criteria
189 - 210 = A

168 - 188 = B

147 - 167 = C

Note. Students may receive a "plus" (+) to their final grade if their total points are in the upper 1/8 of each grade range.

Course Schedule

Date

 Week

Topics

Jan.
  13

  1

Review: Theories and Principles of Behavior.

Jan.
  20

  2

Review: Counting, Recording, and Graphing Behavior 






(Chapters 5 & 6); Article: Maag (2001).

Jan.
  27

  3

Introduction and Stages of Functional Assessment (Chapter 7);






Article: Maag (2001).

Feb.
    3

  4

Behavior Support Plans and Issues in Functional Assessment 






(Chapter 7); Article: Iwata et al. (2000).

Feb.
  10

  5

Curriculum Considerations, Direct Instruction and 






Environmental Modifications (Chapter 8)

Feb.
  17

  6

 Discussion of Functional Assessment Assignment 

Feb.
  24

  7

Review of Positive Reinforcement Interventions (Chapter 9)

Mar.
    3

  8

Mid-term Exam

Mar.
  10

  9

Differential Reinforcement (Chapter 10)

Mar.
  17

10

Teaching Self-Management: Theoretical  Models and Self-






Monitoring Chapter 12); Article: Reid (1996).

Mar.
  24

11

Spring Break

Mar.
  31

12

Teaching Self-Management: Self-Evaluation and Self-





Reinforcement (Chapter 12)

Apr.
    7

13

Introduction and Assessment of Cognitive-Behavior





Modification (Chapter 13; Article: Bandura (1978).

Apr.
 14
    14

Cognitive-Behavior Interventions (Chapter 13).

Apr.
  21

15

Promoting Generalization (Chapter 14); Article: Stokes & Baer 






(1971).

Apr.
  28

16

Student Presentations of Functional Assessment Assignment

May
    5

17

Final Exam

Chapter 1: Introduction to Behavior Management 

I. 
What is Behavior Modification?

A. Attributes of behavior modification

1. behavior is precisely defined

2. behavioral principles for the basis for interventions

3. behavior modification is based on research

4. interventions are based on behavioral principles

B. Misconceptions about behavior modification

II. Defining Behavior

A. Considering covert behavior

B. Things that are not behavior

III. Three Term Contingency

A. Antecedents

B. Consequences

C. A-B-C analysis

IV. Important Terms

A. Discipline

B. Consequence

C. Punishment

D. Reinforcement

E. Reward

V. Applied Behavior Analysis

A. Perform aced based

B. Principles of behavior

C. Analytic

D. Applied

Chapter 1 Test Questions: Introduction to Behavior Management 

____1.
Which of the following is a procedure teachers can use for applying behavior modification in classrooms?


a.
observe and clarify the behavior to be changed


b.
select and present potent reinforcers at the appropriate time


c.
design and impose interventions based on principles of reinforcement


d.
both b and c

*
e.
all of the above

____2.
Which of the following factors often results in the negative reactions behavior modification receives?


a.
it has not resulted in practical applications nor does it have any societal value


b.
it has resulted in controlling peoples’ behavior coercively


c.
it is a panacea for curing all of society’s ills

*
d.
it often has received “bad press” from the media

____3.
Behavior refers to:

*
a.
individuals’ observable actions


b.
individuals’ personality traits


c.
individuals’ temperamental characteristics


d.
individuals’ genetic predisposition

____4.
Which of the following statements represents a problem in using subjective terms to describe children’s behavior?

*
a.
subjective terms may set in motion a self-fulfilling prophecy


b.
subjective terms only apply to children with physical disabilities


c.
subjective terms result in money being taken away from public education


d.
subjective terms are free of bias

____5.
The term “epistemology” refers to:


a.
the theory of behavior


b.
the theory of personality

*
c.
the theory of knowledge


d.
the theory of genetics

____6.
Which of the following terms refers to the idea that behavior occurs as part of an orderly series of events?


a.
behavior


b.
antecedent


c.
consequence

*
d.
contingency

____7.
Which of the following statements is true regarding antecedents?


a.
antecedents are the circumstances that exist in the environment before a behavior is exhibited


b.
antecedents cause behavior to occur


c.
antecedents serve as a cue or prompt for an individual to behave in a particular way

*
d.
both a and c


e.
all of the above

____8.
Consequences can influence the future performance of a behavior by:


a.
maintain a current stimulus in the environment


b.
adding a cue for behavior 


c.
maintaining a cue for behavior

*
d.
adding a new stimulus to the environment

____9.
Reinforcement and punishment are defined based on their:


a.
strength of administration

*
b.
effect on behavior


c.
antecedents


d.
time of delivery

____10.
Which of the following statements is true about positive reinforcement?


a.
the terms positive reinforcement and reward are synonymous

*
b.
positive reinforcement is a naturally occurring phenomenon


c.
positive reinforcement decreases behavior


d.
positive reinforcement is bribery

____11.
Which of the following terms explains the interaction between human behavior and environmental factors?

*
a.
applied behavior analysis


b.
socio-political rhetoric


c.
human-biological interaction


d.
life space equation

____12.
Which of the following attributes of applied behavior analysis is concerned with demonstrating the functional relation between the intervention implemented and the target behavior?


a.
performance-based


b.
principles of behavior

*
c.
analytic


d.
applied

____13.
Which of the following is an attribute of applied behavior analysis?


a.
performance-based


b.
genetic


c.
applied

*
d.
both a and c

e. all of the above

Chapter 2: Impediments to Managing Behavior

I. The Medical Model

A. Why differential diagnosis is ineffective

1. places blame on student

2. student becomes the behavior

3. all interventions medical

B. The myth of mental illness

1. behaviors can’t be explained by deficit of disease

2. diagnosis requires comparison to social norms

3. treatment non-medical

II. Academic and Social Behavior

A. Academic and social behavior viewed differently

B. Governed by same principles of learning

C. Power of paradigms

III. Contextual Variation

A. Context as a determinant of behavior

1. context gives behavior its meaning

2. context serves as a cue to perform certain behaviors

B. Appreciate context

C. Facilitate opportunities for students to interact

1. social reciprocity

2. create interactive classrooms

IV. Personal Standards and Social Behavior

A. Personal standards socially determined and negotiated

B. ADHD and the normal curve

V. Concept of Control

A. Control mentality

1. produce academic behavior

2. control inappropriate social behavior

B. Instruction vs. correction

1. instruction is proactive

2. correction is reactive

Chapter 2 Test Questions: Impediments to Managing Behavior 

____1.
Which of the following most accurately defines the term “paradigm?”


a.
a process for determining events that elicit certain behaviors

*
b.
a set of rules and regulations that establish boundaries and explain how to be 



successful solving problems within the given boundaries


c.
a concept for understanding how reinforcement can be used to increase socially desirable behaviors


d.
a large body of knowledge that can be used to determine how children obtain academic skills

____2.
Labels such as conduct disorder, oppositional defiant disorder or adjustment disorder:


a.
are helpful in developing appropriate interventions for addressing the particular problem


b.
take the focus away from the actual behaviors children exhibit, which should be the focus of intervention


c.
are based on the concept of differential diagnosis

*
d.
both b and c


e.
all of the above

____3.
Why is the practice of “differential diagnosis” ineffective for individuals with 
interpersonal problems?


a.
because there are not enough well-trained psychiatrists to properly diagnosis 


behavioral and emotional problems 

*
b.
because the concept of differential diagnosis is grounded in the medical model, yet labels used to describe individuals with interpersonal problems are socially determined and socially negotiated


c.
because differential diagnosis implies that the clinician can ascertain differences between two or more disorders that are manifested simultaneously


d.
because there are not enough labels to describe the multitude of conditions exhibited by children and adolescents

____4.
Which of the following represents a problem with conceptualizing behavior problems as “mental” illness or “disorder?”


a.
bizarre behavior cannot typically be explained by a defect or disease of the nervous system


b.
there are not enough trained professionals to identify normal from abnormal behavior


c.
making a diagnosis requires a clinician to compare a child’ observed behavior to some societal standard which vary across contexts and cultures

*
d.
both a and c


e.
all of the above

____5.
Why is the distinction between academic and social behavior arbitrary?


a.
because academic behavior is controlled by intelligence and social behavior is 


determined genetically


b.
because neither the academic or social behavior of handicapped children can be improved


c.
because children with both academic and social  behavior problems come from single parent families

*
d.
because both academic and social behavior are governed by the same principles of learning and respond to similar interventions

____6.
The same social behavior can be both appropriate and inappropriate depending upon:


a.
the student’s intelligence quotient (IQ)

*
b.
the particular context or situation


c.
the number of children in a student’s family


d.
the amount of preservatives in a student’s food

____7.
Social reciprocity refers to:


a.
the process of analyzing a child’s development in relation to an adult’s parenting style


b.
the phenomenon of observing an effect of a person’s behavior and ascribing a biological cause to that behavior

*
c.
mutually reinforcing interactive exchanges between individuals


d.
an agreement between two societies to share knowledge and technology in a manner to improve the lives of children

____8.
Why is social behavior difficult to evaluate?

*
a.
because there are no pre-determined, well-defined standards for social behavior


b.
because children do not engage in social behavior in the classroom


c.
because parents never follow through when given the task to observe their child’s behavior


d.
both b and c


e.
all of the above

____9.
Which of the following statements is true?


a.
all classrooms require the same social behaviors to be performed by students


b.
standards for social behavior are well defined

*
c.
behavioral requirements of the classroom differ from those of the real world 


d.
it is impossible for the same social behavior to be both appropriate and inappropriate

____10.
The concept of control refers to the belief that:


a.
children can control their own behavior


b.
children can be used to control other children's behavior

*
c.
teachers are hired to produce academic behavior and control bad social behavior


d.
teachers lack the skills to control students' behavior

____11.
Instruction is to proactive as correction is to:

*
a.
reactive


b.
punishment


c.
distractive


d.
reward


e.
disorder

Chapter 3: Theories of Behavior

I. Requirements for the usefulness of theories

A. Inclusive

B. Verifiable

C. Predictive utility

D. Parsimonious

II. Biophysical Explanations

A. Limitations of biophysical explanations

B. Affirming the consequent

III. Psychodynamic Theory

A. Intrapsychic components

1. id

2. ego

3. superego

B. Psychosexual stages of development

1. oral stage

2. anal stage

3. phallic stage

4. latency period

5. genital stage

C. Ego defense mechanisms

1. denial

2. repression

3. suppression

4. negation

5. projection

6. displacement

7. introjection

8. reaction formation

9. undoing

                               10. sublimation

IV. Behavioral Approaches

A. Philosophical movement

1. positivism

2. functionalism

B. Respondent conditioning

1. first order conditioning

2. second order conditioning

C. Operant conditioning

1. Skinner box

2. applications to children

V. Social Learning Theory

A. Observational learning and performance

1. original acquisition

2. performance factors

B. Mechanisms of observational learning

C. Cognitive factors of imitative performance

1. efficacy and outcome expectations

2. vicarious reinforcement

D. Implications of social learning theory

1. teaching students social skills

2. adjustments in social learning theory

VI. Ecological/Sociological Model

A. Alien niches

B. Basic ecological concepts

1. ecosystem

2. natural habitat

3. ecological niche

4. niche breadth

5. goodness of fit

6. adaptation

C. Basic ecological tenants

1. ecosystems seek equilibrium

2. interrelatedness

D. The disturbing environment

1. conditions within classrooms

2. dissonance between environments



         3. poorness of fit between behavior and environment
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